Classroom Observation
Classroom observations are a vital part of teacher-focused inquiry and are an important part of the professional learning cycle.  Having ‘another pair of eyes’ in the classroom helps the teacher ‘see’ more of what is going on in their classroom.
Initial observation
It is helpful to begin with a general impression of literacy instruction. One way to do this is by completing ‘running record’ style observations using an open-ended template. Once teacher learning goals have been negotiated, a second round of classroom observations can then focus on particular aspects of classroom instruction. 
Before the lesson:
Discuss the purpose of the observation with the teacher.  Establish what the teacher is focussing on in terms of his/her personal goals, and what feedback he/she might want. Set up protocols about when you will arrive and leave, how you would like to be introduced to the class, where you will sit, how you will interact with students etc. It is important to ask the teacher for a brief explanation of the purpose of the lesson and a written lesson plan (this can be brief), is always desirable.  
During the lesson: 
Keep a record of relevant information in clear, precise, objective language. This is an evidence-based record. Avoid jumping to conclusions. Consider which of these statements is likely to lead to a constructive, evidence –based professional learning conversation:
· “Your class was mostly off-task and out-of-control. You should have explained it more clearly and had extension activities for fast finishers.”
· “Five minutes after you introduced the activity, seven of the students I talked to had finished and said that they did not have any work to carry on with. Nine others had not started and said they didn’t understand what the task was.”
As you are observing and taking the ‘running record’ of the teacher-student dialogue, you may want to jot down any of your personal impressions or questions, but these are an aside and best to put in a separate ‘comments’ column.  
At the conclusion of the lesson it is useful to interview a range of students to gather their perspectives on the lesson
Questions to Ask Students
• What helps you learn?
• What advice would you give to teachers?
• What makes a good teacher?
• When your schoolwork gets hard, what do you do?
• Who do you ask?
• Do you feel able to ask your teacher or your friends questions?
• What do you do if they can’t help you?
• Do you like learning new things?
• How do you learn new things?
• What’s your teacher like?
• What does your teacher do with you in the classroom?
• If you don’t know how to do something, what do you do next?
• Do you ask your teacher questions?
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After the lesson:
Prioritise time to meet with the teacher to conduct a practice analysis conversation. Together you will reflect and evaluate to determine the strengths of the lesson and some next steps for the teacher to pursue as personal goals.  These may well form the basis of the teacher’s own focused inquiry into how to improve certain aspects of their teaching to raise student achievement. These ‘next steps’ for the teacher need to be co-constructed and agreed upon.  This is the time when you, as a leader, need to ensure that the teacher knows how and where they can access support to achieve these goals, and it is part of your role as the literary leader to facilitate this.  It may be that there is another teacher in the school who has the required expertise and can demonstrate; there may be some further professional reading for the teacher to undertake, and appropriate texts will need to be sourced. These agreed actions will need to be followed up on. The conversation and agreed next steps will then need to be confirmed in writing.  
To help you remember all of this, here is a framework:


Leaders’ Framework for Classroom Observations			Date: 	
Observer:						Teacher Observed: 
	Stage of Conversation
	Comments

	Pre-Observation Discussion
· Teacher Goals specified
· Agreed criteria for observation
· Purpose of lesson explained
· Lesson Plan outline provided
	

	Post-Observation Conversation
· Contracting
· [bookmark: _GoBack]Linking theory to practice
· Questions with reasons
· Using evidence from lesson
· Checking for agreement
· Agreed goal for teacher’s next steps
· Teacher knows what they need to do, how to do it and what support is needed.
· Written follow-up notes
	



Subsequent observations to support teachers’ inquiries:
After the initial observations and the completion of the Needs Analysis you, as Literacy Leader, will need to make subsequent observations, which will focus on supporting your teachers to improve identified aspects of their practice.  It is always useful to co-construct the criteria for these observations with the teacher.  For example, the teacher’s next steps may be around effective use of feedback.  It might be useful to record frequency and type of feedback that the teacher uses during the lesson.  Students could be asked about how they understand the feedback given.  Students could be closely observed to record how they act on the feedback.  All of this needs to be agreed with the teacher in advance.  Sometimes teachers can buddy up to work on similar goals. 
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