Frog School
by Philippa Werry
illustrations by Fraser Williamson
This text is levelled at Purple 2.
Overview  
At Frog School, Freddie Frog is feeling hopeless compared to his classmates, who freely boast about their abilities.  But when Snake comes along, Freddie has a chance to show his special talent. 
This humorous play explores bullying in a subtle and non-threatening way.  It also conveys the message that everyone has something special to offer. 
There is an audio version of the text on the Junior Journal 40 and 41 CD.
Related texts
Other humorous plays by Philippa Werry: “Morning Muddle” (JJ 24), “Lucky Dip” (JJ 40)
Cross-curriculum links
Health and physical education (level 1, relationships) – Demonstrate respect through sharing and co-operation in groups.
Text characteristics that relate to the reading standard for after three years at school 
The imaginary setting and context of a frog school
Many characters and events
A mix of explicit and implicit content within text and illustrations that requires students to make connections between ideas in the text and their prior knowledge in order to make simple inferences, for example:
the underlying theme of bullying
the message (moral) that everyone has something special to offer 
the characterisation of the frogs and the evil snake, and the reversal of fortune in that Freddy ends up being the hero while the unkind frogs are put in their place
the humour, especially in the idea of a school for frogs and in the lack of concern about the teacher being eaten
the illustration on page 30, which clarifies that camouflaged Freddie doesn’t really have a grey cloth over him (the stage directions say that he does only because a performance of the play would require a cloth).
Some unfamiliar words and phrases, for example:
“Professor”, “fabulous froggy tricks”, “fly-catching lesson”, “scatter”, “slithers”, “peering”, “blend in”, “camouflage”
the made-up word “frogpaddle”
the support for the meaning of camouflage in the speech: “I just changed colour … to blend in with the rocks” (page 31) and in the text box inside the back cover
the punctuation that supports the meaning and expressive reading of the play, particularly the bold print and exclamation marks for emphasis, “was-s-s” for the snake’s hiss (sibilance), and the ellipsis for anticipation.
The print conventions of a play (visual language features), for example, the character list, which is part of the illustration on page 24, coloured upper-case letters for character names and italics for stage directions.
Suggested reading purposes
(What can the students expect to find out and/or think about as a result of reading this text?)
To find out what happens at a “frog school” and what we can learn from the ways the characters behave 
To find clues that will help us to read this play for an audience. 
Setting a learning goal
(What opportunities does this text provide for students to learn more about how to “read, respond to, and think critically about” texts?) 
To meet the reading purpose, students need to draw on a range of comprehension and processing strategies, often simultaneously.  Select and adapt from those below to set your learning goal.  Be guided by your students’ particular needs and experiences: who they are, where they come from, and what they bring (Reading and Writing Standards for Years 1–8, Knowledge of the learner, page 6).
This text provides opportunities for students to:
use clues in the text and illustrations to infer what the characters are like and to form hypotheses about what’s going to happen 
infer the underlying message (main idea)
demonstrate how the characters might speak and move, using textual and visual clues and their knowledge of frogs.
Introducing the text 
Look at the title, author, and illustrations on the first two pages.  What sort of play do you think this might be?  Why?  
If the students don’t immediately predict that the play looks humorous, prompt them to remember other plays by Philippa Werry and ask them for words to describe the illustrations.  Also ask them to consider how realistic the idea of a frog school is.  I wonder what the frogs might do at Frog School?  Let’s read to find out.  
Share the reading purpose and learning goal(s) with the students.  We can see that this is going to be a humorous play, but it also has a message.  Keep this in mind as you read.
Explain that the students will read the play together as a guided text before any roles are assigned to particular students.
Reading and discussing the text
Below are some behaviours you could expect to see as the students read and discuss this text.  Each example is accompanied by suggested instructional strategies you can use to scaffold their learning.  Select and adapt from the suggestions, according to your students’ needs and experiences. 
The students use clues in the text and in the illustrations to infer what the characters are like and form hypotheses about what will happen.
By the end of page 25 (and certainly by the end of page 26), the students should start to recognise Freddie’s humility and lack of confidence compared with his classmates’ boastfulness.  If not, prompt them in this direction: How is Freddie different from the others?  Prompt them to consider the illustrations as well as the text. 
Page 27 (where signs of bullying enter) would be a useful place to encourage students to form hypotheses about what will happen next.  Expect comments such as “His classmates are too confident – something will happen” or “Freddie will be OK in the end – there’s usually a twist in the ending.” 
After reading page 27, ask for words to describe how Freddie’s classmates are behaving.  Notice whether the students raise the idea of bullying or pinpoint the final two lines.  If not, draw attention to them.  What is Freddie like?  Also discuss the professor’s role – What do you think about his reaction to Freddie and the others? 
Note that page 28 offers a clue to Freddie’s hidden talents. 
After reading to the end of page 29, have the students review their earlier hypotheses.  We still don’t know what Freddie’s going to do, but there’s a real problem here and we know something is going to happen.  Encourage the students to share their ideas on which frog Snake will (or should) eat and what Freddie’s role might be.  
Before the students read to the end (including the inside back cover), signal that there’s a tricky stage direction on the next page that you will discuss later. 
The final page offers plenty of scope for discussing the lack of reaction to the professor’s plight and Freddie’s forgiving nature.  Ask questions to encourage the students’ thinking about Freddie.  How has the relationship between the classmates changed?  What do you think about this and why?
Revisit the learning goal and support the students to summarise how they met it.  How did thinking about the characters help you form hypotheses about what would happen? Did anything surprise you?  For example, the student frogs behave badly and the snake is definitely a villain, but it’s the teacher who gets eaten.  Draw out the idea that surprises like this are what help to make the play funny.
The students make connections to their own life experiences to infer the underlying message.
Refer to the previous discussion (above) and encourage the students to share their opinions of the characters and their thoughts about the main ideas in the play.  What message does this text have about how we treat other people?
The students can make connections between information in the text and the idea that this is a play (with instructions for performance) to explain how Freddy escaped.
The students should be able to explain the concept of camouflage to you, using the information on page 31 and the clarification on the inside back cover.  However, the connection between the idea of camouflage and how it would need to be portrayed on stage (using the stage directions on page 30) may confuse some readers.
If the students say that Freddie hid under a grey cloth to escape, revisit that text on page 30.  Does he really put a cloth over himself?  Draw attention to the italics and ask the students what they mean (stage directions).  Clarify that the names in capital letters refer to characters played by real-life actors.  Draw out the difference between the play as a story and the practicalities of performance: This is a play, and actors can’t change colour …  It may be helpful to make a connection to students’ understanding of special effects in film.
After reading 
Explore the narrative structure in more detail.  Consider the role of Snake as the character who changes the direction of the play (turning point).  You could map the structure out, showing key changes and who is involved. 
If necessary, explore further the meaning of camouflage.  Establish that in the play, the actor must turn the same colour as the surroundings. 
Have the students share with a partner any words they found difficult and the strategies they used to work them out.  Listen to the discussions.  Do you need to follow up on any decoding strategies, particular words, or features of words?  
Demonstrate how the characters might speak and move, guided by text and visual clues and their own knowledge of frogs. 
The students in pairs or small groups can practise reading the play.  Have them think about how the characters would speak and move, taking into account their previous character inferences, their knowledge of frogs, the illustrations, and the stage directions.  
The characters can listen to the audio version of the text on the Junior Journal 40 and 41 CD.  This models dramatic reading.  They could also take the play home to read with their family.  
In another session, the students can perform the play for an audience and later share their ideas and experiences.  How would you describe your character? 
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