Fronting the Show
by Liz Oakes
This text is levelled at Gold 1.
Overview  
Daniel has a special job – fronting a programme about zebras.  In this first-person recount, he explains what he has to do and how he feels as a result.   
The event takes place in a zoo, but the focus of the text is on the filming process.  This article provides opportunities for students to identify and infer both facts and feelings.  It also supports a discussion around the pros and cons of hard work.
There is an audio version of the text on the Junior Journal 40 and 41 CD.
Cross-curriculum links
Social sciences (level 1) – Understand that people have different roles and responsibilities as part of their participation in groups.
Related texts
Texts about presenting or performing: I Want to be the Fox (RTR, Green), “Kapa Haka Festival” (SJ 1.2.09)
Text characteristics that relate to the reading standard for after three years at school 
The mix of a familiar setting (the zoo) and an unfamiliar context (presenting a TV programme) 
The shifts in time and place: the use of the present tense to describe Daniel’s filming experience and the change to the past tense on page 12, when he is watching the programme some months later.  These shifts are indicated by adverbs or adverbial phrases (indicators of time), such as, “when”, “First up”, “sometimes”, “At other times”, “then”, “Next up”, “As the morning goes on”, “at the end”
A mix of explicit and implicit information, within text and photographs, that requires students to infer information about filming and the presenter’s feelings about the experience, for example, the underlying idea that hard work reaps rewards
Some unfamiliar words or phrases, the meanings of which are supported by the context or illustrations, for example:
the subject-specific language of film, much of which is included in the glossary, for example: “programme”, “camera operator”, “film shoot”, “microphone”, “camera starts to roll”, “close up” 
some common words that have new or less common meanings in this context: “present”, “shoot”, “front”, “hooks”, “record”, “roll”, “bark”, “cut”, “close”. 
Ideas and information organised in paragraphs 
A variety of sentence structures, including complex sentences, and words such as “as”, “because”, “but”, “so”, “than”, “that’s”, and “while” to link ideas
The inclusion of direct speech, some of which is the script that Daniel has to follow in his role as presenter.
Suggested reading purpose
(What can the students expect to find out and/or think about as a result of reading this text?)
To find out about a boy’s experiences of doing an important job, including what he did and how he felt
Setting a learning goal
(What opportunities does this text provide for students to learn more about how to “read, respond to, and think critically about” texts?) 
To meet the reading purpose, students need to draw on a range of comprehension and processing strategies, often simultaneously.  Select and adapt from those below to set your learning goal.  Be guided by your students’ particular needs and experiences: who they are, where they come from, and what they bring (Reading and Writing Standards for Years 1–8, Knowledge of the learner, page 6).
This text provides opportunities for students to:
summarise (sometimes by inferring) what Daniel does and feels
identify the main idea underlying the text
use a range of word-solving strategies to decode and/or clarify the meanings of unfamiliar words and phrases.
Introducing the text 
Look at the title and photographs on the first two pages.  I wonder what the title means?  Prompt the students to make connections with shows on television that have presenters (for example, What Now or Sticky TV), showing a clip if possible.  Speculate on the work that goes on behind the scenes when programmes are made. 
Give the students some of the words from the glossary, without the definitions.  Include the verb “present”.  Ask them to share their understandings of the words before confirming the meanings in the glossary.  Draw attention to the use of bold print for the glossed words and have the students briefly look at pages 8 and 9 to see that the glossed words are also in bold in the text. 
Share the reading purpose and the learning goal (how they will achieve the reading purpose, for example, by summarising and making inferences).  Review the sorts of features that help readers find and understand information in a text, for example, keywords, topic sentences within paragraphs, language that indicates time, verbs (to describe what people are doing), photographs, and words (like “as”, “because”, “but”, “than”, “that’s”, “so”) to link ideas within sentences.
Explain to the students that the zoo location isn’t the focus of the text – the boy’s experience of fronting the show is.  Also explain that the first reading will focus on what Daniel does and that later the students will reread to explore how he feels.
Reading and discussing the text
Below are some behaviours you could expect to see as the students read and discuss this text.  Each example is accompanied by suggested instructional strategies you can use to scaffold their learning.  Select and adapt from the suggestions according to your students’ needs and experiences. 
The students use explicit and implicit information in the text to summarise what Daniel has to do in fronting the show.
Prepare an A3 version of the text that you can highlight and a graphic organiser for recording the work.  Below is an example with sample responses for the first two pages. 
Model the process of identifying what Daniel does: In paragraph 3, it says “Sacha explains what I have to do.”  Now I’m looking for details.  I can find four things he has to do …
On page 9, discuss the meaning of “Have you ever seen a horse in striped pyjamas?”  What animal looks like a stripy horse?  (The song that introduces this article on the Junior Journal 40 and 41 CD explains this expression.)  Discuss what this sentence suggests about Daniel’s role as a presenter.  (He has to be entertaining.)  
Indicate some stopping places in the text and have the students think, pair, and share as they read and summarise Daniel’s tasks.  Listen in and provide support as necessary.  If they identify only explicit information, help them to make inferences: The sentence “As the morning goes on” (on page 11) makes me think that quite a lot of time is passing.  I’m wondering what Daniel might be doing in this time.  Make connections with earlier sections of the text, such as “I … talk about what zebras eat” (page 10).  Bring out the idea that Daniel spends a lot of time waiting, for example, “I stop for a morning-tea break while Sacha films …” (page 10). 
If necessary, support the students to notice the shift in time (and change in tense) on page 12.  Does this page tell us about what Daniel has to do as a presenter?  What’s happened here?  Be aware that this time shift may be a challenge for English language learners.
	Page
	Daniel has to …
	Evidence (if necessary)

	8
	talk about the zebras
face the camera
speak clearly
follow Sacha’s instructions
	

	9
	introduce himself and the show
make jokes/be funny
say his lines again and again 
remember his lines
	“Hi, my name’s Daniel.”
“Have you ever seen a horse in striped pyjamas?”



The students identify and infer what Daniel feels about fronting the show.
Have the students reread the text to identify what Daniel feels and how they know.  Use a similar graphic organiser to that above. 
Most information is explicit but some is implicit.  If necessary, prompt the students to make inferences.  What does “I’m glad I’m not famous!” (on page 11) suggest about how Daniel feels about fronting the show?  In particular, discuss the final sentence: I wonder what Daniel means.  Would he front a show again?  Why do you say that? 
The students say what they think is the main idea and why.  
Use the students’ interpretations of the final sentence to lead into a discussion about the main idea of the text.  Prompt them with questions like: What sort of work do you do when fronting a show?  What did Daniel like and dislike about it?  Was the experience worth it?  Why or why not?  The students may have different thoughts about this.  They should be able to back up their opinion with evidence. 
Encourage the students to make connections to their own experiences of hard work and its results – at school (including when preparing their own presentations), in sports, at home, or otherwise. 
Revisit the learning goal and support the students to track how they met it.  How did summarising help you to understand the work of fronting a show and Daniel’s feelings about his experience? 
The students can use a range of word-solving strategies, including using a glossary, to decode and/or work out the meanings of unfamiliar words and phrases.
Prompt students to break up multisyllabic words into recognisable chunks or syllables, for example, “cam-er-a op-er-a-tor”, “in-struc-tions”, “micro-phone”, “eas-i-er”.  You can model this on a whiteboard.  Support English language learners by identifying which syllable is stressed in these words.
Discuss how some of the words have other meanings in other contexts and review some ways they can clarify their meanings, for example, to notice other words close by, reread or read on to the end of the sentence, and use the photographs and their knowledge of syntax.  For example, to support them with “present” and “front” on page 8 (used here as verbs), you could say: Does that sound right?  Try it again.  Also make connections to the introductory discussion.  Clarify the pronunciation of the words “present”, “record” (when used as verbs), and “close” (when used as an adverb as in “close up”, page 10) for English language learners.
Remind the students of the use of bold print within the text to indicate words that are in the glossary.  Explain that the words in the glossary are listed in the order they’re used in the text. 
After reading 
The students can reread the text while they listen to the audio version on the Junior Journal 40 and 41 CD.  
Have the students share with a partner any words they found difficult and the strategies they used (including using the glossary) to work them out.  Listen to the discussions.  Do you need to follow up on any decoding strategies, particular words, or features of words? 
Brainstorm other language around filming.  Enjoy opportunities to use film terms in class conversations.  For example, you could say “Cut” to stop a classroom activity.  
The students could watch an episode of Sticky TV (or another show) with some questions in mind.  What sort of work would have had to be done to create this show?  This could lead into a discussion on the contrived nature of filming, as in the example of the peach in “Fronting the Show”. 
The students could further explore the art of presenting by watching student presenters on school websites, for example, those at Point England School (http://www.ptengland.school.nz – Podcasts) and at Hukanui Primary School (http://www.hukanui.school.nz – Hukanui Air school news programme).
The students can practise presenting by participating in school podcasts, concerts and performances, and speech competitions.
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