[bookmark: _Toc133914351]One Black Cat
by Rachel Collier
illustrations by Rosalind Clark
Overview  
This light-hearted narrative poem tells the story of a cat attempting to catch a bird – and being outsmarted.  It includes rhyme but this doesn’t follow a regular pattern. 
The vivid imagery – conveyed through the text and illustrations – provides opportunities for the students to practise inferring and visualising.  The poem also links to the concept of food chains in the science curriculum. 
There is an audio version of the text on the Junior Journal 40 and 41 CD.
Related texts
Texts with a similar theme: Purr-fect! (RTR, Yellow), “Mmm … Mine!” and “At Sea” (JJ 20)
Cross-curriculum links
Science (levels 1 and 2, life processes) – Recognise that all living things have certain requirements so they can stay alive.
Text characteristics that relate to the reading standard for after three years at school 
Several characters and events and more than one storyline
A mix of explicit and implicit content within the text and illustrations, including:
the implicit information about the action, requiring the students to infer, for example, that: the cat is hunting (“both ears flat”); the bird is digging (“Scratch!  Scratch!”); the bird is eating (“Munch!  Munch!”)
the language that supports visualising: “both ears flat”, “soft, moist soil”, “juicy”, “wriggles and squirms”, “creeps”, “wise”, “leaps”, “flies” – and the onomatopoeia of the words “Scratch!  Scratch!”, “Munch!  Munch!”, and “Crunch!  Crunch!” 
Some unfamiliar words and phrases, for example, “vegetable patch”, “wheelbarrow”, “moist”, “wriggles”, “squirms” 
Ideas organised into six verses of variable lengths and the changing rhyme pattern, which reflects the plot surprise
A variety of sentence structures
The exclamation marks and ellipses, which support expressive reading.
Suggested reading purpose
(What can the students expect to find out and/or think about as a result of reading this text?)
To build up a picture of what is happening in the poem 
Setting a learning goal
(What opportunities does this text provide for students to learn more about how to “read, respond to, and think critically about” texts?) 
To meet the reading purpose, students need to draw on a range of comprehension and processing strategies, often simultaneously.  Select and adapt from those below to set your learning goal.  Be guided by your students’ particular needs and experiences: who they are, where they come from, and what they bring (Reading and Writing Standards for Years 1–8, Knowledge of the learner, page 6).
This text provides opportunities for students to:
visualise what is happening by noticing the details in the text and illustrations 
practise reading with appropriate expression, paying attention to the line breaks, punctuation, and rhyme.  
Introducing the text 
Ask the students to share their experiences of cats hunting.  What do they normally hunt?  How do they move when they are hunting? 
Share the reading purpose and the learning goal (how they will achieve the reading purpose, for example, by visualising).  Tell the students that they will need to use the descriptions and illustrations and make connections to their knowledge of birds and cats to work out what happens in the poem.
Reading and discussing the text
Below are some behaviours you could expect to see as the students read and discuss this text.  Each example is accompanied by suggested instructional strategies you could use to scaffold their learning.  Select and adapt from the suggestions according to your students’ needs and experiences. 
The students use clues in the text and illustrations to visualise what is happening in the poem. 
Model how you can visualise an aspect of the poem.  I noticed the words “both ears flat” and the picture of the cat in the garden – that’s how my cat looks when she’s about to pounce.  
Support the students to visualise the events in the poem, prompting them to notice the details.  Can you picture what the bird might be scratching at?  Make the connection with the following verse and the matching illustration to confirm.
Pause at the end of page 8 for the students to discuss the pattern of the poem so far and what they expect to happen next.  
Have them read to the end of the poem.  Encourage them to share their responses to the surprise ending.
Use questions to prompt the students to think critically.  For example, In what way is Brown Sparrow wise?  Discuss whether the cat would be happy with the biscuits.  What sort of cat do you think he is and why?
Revisit the learning goal and support the students to summarise how they met it.  What helped you work out what happens in the poem? 
The students read the poem with appropriate expression, paying attention to the line breaks, punctuation, and rhyme.
Discuss the structure of the poem, especially the surprise ending.  Have the students reread the text and think, pair, and share about the ways the author has used punctuation to make the ending sound exciting and show how she wants the poem to be read.
The students can listen to the audio version of the text on the Junior Journal 40 and 41 CD as a model of expressive reading.  They can then reread the poem aloud with a partner.   Listen in to observe their fluency and use of expression.  
After reading 
Discuss the use of language in the poem, focusing on the descriptive imagery and sounds.  Why does the author paint these word pictures rather than just say, for example, “Black Cat is hunting”?  Discuss how visualising helps readers to think more deeply about the text and to understand better what is happening.  You could point out how the adjective “juicy” in the third verse suggests that the scene at this point is being described from the viewpoint of the bird.
Have the students talk with a partner about any words or phrases they found difficult and the strategies they used to work them out (for example, using the visual similarity with “sparrow” to work out “wheelbarrow”).  Listen in to the discussions to see if there are any particular words, features of words, or decoding strategies that you may need to follow up on. 
Provide opportunities for English language learners to make links to the ways animal noises are represented, or to examples of onomatopoeia in their own languages. 
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